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Introduction & Housekeeping - Claire Eskelson

Presenter 1 - Claire Eskelson - EEF research in effective blended teaching / The Power of Story

Presenter 2 - Olivia Richards - The Story Project

Other presenters: Jo Costin (St Dunstan’s); Claire Lee (Westfield); Sophie Murdoch (St.
Polycarps); Krista Greenwood (St. Mary's Primary); Esther Whitbourn (South Farnham)

Discussion



High priority for this term

What makes for high impact remote learning?

Teaching quality is more important than how lessons are delivered

Ensuring access to technology is key, particularly for disadvantaged pupils

Peer interactions can provide motivation and improve learning outcomes

Supporting pupils to work independently can improve learning outcomes

Different approaches to remote learning suit different types of content and
pupils
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This rapid evidence asseeament examines the existing research (from 60 systematic reviews and meta-analyses) for spproaches that schools
could use, or are already using, to suppaort the leaming of pupils while schools are clossd dus to Covid-18.

‘When implamenting strategies to support pupils’ remote lesrning, or supporting parents to do this, key things to consider include:

Ky findings and implications

Teaching quality is more important than how lessons are
delivered
Pupils can learn through remote teaching.

Eneuring the elements of effective tesching are present - for
example clear explanations, scaffoldng and feedback — is more
important than how or when they are provided. There was no clear
difference batween teaching in real time {*synchromnous teaching”)
and altematives [“asynchronous teaching).

For exampla, teachers might explain & new idea lwe or in a pre-
recorded video. But what matters moet is whether the explanation
bulds clearly on pupils' prior lsaming or how pupils’ understanding
is Bubssquently sssssed.

Ensuring access to technobogy is key, particularly for
disadwvantaged pupils

Almost &l remote leaming uses digital technology, typicaly
requiring access to both computers and the internat.

Marry reviews identify leck of technology &3 a barier to successful
remate instruction. It i3 important thet support is provided to
ensure that disadvantaged pupils - who are more likely to face
thees barners — have aocess 1o technology

In addition to providing access to technology, ensuring thet
teachers and pupile are provided with eupport and guidanca to
use speciic platfiorms is essantisl, perticulardy if new forms of
technology are being implamented.

Peer interactions can provide motivation and improve
learning outcomes

Multiple reviews highlight the importance of peer interaction
during remate kearning, a3 a way to motivate puple and improve
cutcomes.

Acroes the studies reviewed, a range of strategies to support
peer interaction were explored, inchleding peer marking and
feedback, sharing models of good worke, and oppartunities for lve
discussions of content.

The value of collaborative approaches was emphasised in many
reviews, Sthough notebly meny studies imolwed older learmers.
Different spproaches to pear interaction are ikely to be better
suited to different Bge groups.

4. Supporting pupils to work independently can improve

learning outcomes

Pupils l=armning at home wil often need fo work independenty.
Multiple reviews identify the value of sirategies that help pupils
waork independeanthy with success.

For example, prompting pupils to reflect on their work aor to
caonsider the strategies they will use if they get stuck have been
highlighted &3 veluable.

‘Wider enidence melated fo metecognition and self-regulation
suggests that dieadventaged pupls are lkely to particulary
banafit from explcit eupport to help them waork indepandenthy, for
exampla, by providing checkliats or daily plans.

Different approaches to remote learning suit different types
of content and pupils

Approaches to remote leaming vary widely and have difisrent
strengths and weskneeses. Teachers should be supported to
caongider which approaches are best suited to the content they
are teaching and the age of their pupils.

Far example, gameae for learning weare found to have a high impact
on vocabulary kearning in foreign lengueges. but there is lees
evidanca related to their usse in othar subjects.

Likenwiza, uming technology to eupport refrieval prectice and ssli-
quizzing can help pupils retsin key ideas and knowledge, but is
nat a replacement for other forme of assesament.

The evidanca in thie review is drawn from diverse contexts
thet do not clossly parallel the circumstances fecing schools
responding to Covid-19 in 2020,

Mamy forma of digital technology could in theory be used to
support remote leaming, but are typically used in schoals
and hawe not bean evaluated as remaote leaming tools.

In &l cases, it is important for teachers and school leaders to
use their professional judgement in determining the support
they provide their pupile and to manitor ite impact on leaming.

https://educationendowmentfoundation.org.uk/p
ublic/files/Publications/Covid-

19 Resources/Remote_learning_evidence review
/Rapid_Evidence_Assessment_summary.pdf



https://www.anewdirection.org.uk/blog/7-creative-ways-to-teach-a-recovery-
curriculum



https://www.anewdirection.org.uk/blog/7-creative-ways-to-teach-a-recovery-curriculum
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Olivia Richards
Wellbeing Lead
St Paul’s C of E Primary School
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PROJECT

Teaching RSE and Health education, whilst also
developing literacy skills
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Stories Connect

Study looks at novel crime cure

Exeter University is
researching how a programme
in which prison offenders read
classic literature can help
prevent reoffending.

The Stories Connect course uses
stories and poems from
Shakespeare, Steinbeck and
Dickens among others.

Former addict Andy French said
literature had changed his life

It is already introducing offenders
at Parc Prison in Wales and
Feltham Young Offenders Institution to literature.

It is based on the Changing Lives programme in the US, which aims to

use literature to reduce offending.
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Winston Churchill Memorial Trust

Morningside Center for Teaching Social Responsibility

Bibliotherapy Education Project EP ﬂ N G |o
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Children who are taught wellbeing skills at school were followed
up at the age of 40 and had better life-satisfaction, access to
the labour market and health.

Wellbeing has been proven to increase young people’s
academic results by 11-17 percentile points.

£STORY
PROJECT



Implementation: é’ST Ry
PROJECT

% ei;ctle- Start the session with a guided relaxation exercise that is linked to the
ext.

The STORY method

T raining- Include time to train children in the key emotional and wellbeing
vocabulary in the text.

O bjective- Ensure that children understand and are focussed on the wellbeing
objective.

R ead Whilst reading the book, ask children the pre-prepared guided reading
questions to build wellbeing and literacy skills.

Y ou Finish the session by allowing children to apply what they have learnt from the
wellbeing of the characters to themselves.




Implementation: The STORY method

| know and can express the feeling sad.
| have some simple strategies to manage negative emotions.
| understand that people’s bodies and feelings can be hurt.
| can explain how to have kind hands.
| understand the feeling of excitement and | know how to calm myself down.

| know how friendships can make us feel happy.

OO

\ ESTORY

i stony preiestca PROJECT




NnCea

J

Impact: Theory of Change

Teachers receive Teachers feel
training on how: confident and
Schools-sign up to The toimprove empowered to
Story Project.and agree * y»ellbelng and improve wellbeing
to the tgrms and literacy using and literacy in their
conditions. the Story Project class using.the
approach Story Project

Children build a toolbox of mindful activities
they can use if they need to feel calm. Szgnggegtelﬁ::srowngemgt
Children have be&ei:ralgzj?:rl‘:’adge of emotional ‘ mvolve settling actwnres
Children acquire the knowledge and skills * ert?aog?:al mbeln
outlined in wellbeing objectives.  obj théSg;eadl st%nes ;
Children have the opportunity to improve 3 %ated to wel?t?el
their comprehension. oblecnves and relatinng the
5 * 3 :
Children feel a gr&a;etaér?ég?nonal connection stone s fotl elves

: Children are able
e aVE to express their Children improve Children find
increased }mowlgdge feelings their more enjoyment
of weilbelng skills. appropriately. comprehension. in Ieadmg.
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© S
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O Children have increased

: 2 Children’s Literacy
wellbeing/ ability to results improve.
manage their wellbeing.



Testimonials

‘...with everything going on in the world,our children need
your lovely work (Story Project) more than ever!”

‘The plans are really easy to follow and the children
have responded really well to the lessons.’

‘The lessons have got everyone really engaged. The LSA’s
In my class are really excited too and keep bringing in new
Ideas.’

‘The lessons have brought up lots of thoughtful conversations
That have helped me get to know my class better.”
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Further Piloting

Limited places on a trial of the resources

Training for staff

Ready for statutory changes

Monitoring and evaluation

Help shape the resources

richards@st-pauls-addlestone.surrey.sch.uk or olivia@story-project.co.uk

£STORY
PROJECT



St Dunstan’s Catholic
Primary School

Jo Costin



On-line and blended learning during
lockdown and limited school opening.

* High percentages of children engaging with their online (Google classroom) learning
» Daily and twice daily video messages from class teachers.

» Weekly suggested timetables.

* Quizzes, collaborative tasks etc utilised to promote engagement

» Choosing texts that children have prior knowledge about e.g. Jack and the Beanstalk,
some significant Bible stories

» Giving children access to videos of teachers reading texts.

* Lots of o&gortum’ties for talk e.g. asking children to retell stories verbally with
actions. (K51)

» Creative lessons to keep children engaged e.g. making stick puppets for characters.

» Vocabulary focus for some lessons e.g. children creating own word mat with new

vocab.
cNOO/s
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On-line and blended learning during
lockdown and limited school opening

 Using Loom/powerpoint narration to do voice overs for word
documents and modelling writing.

 Using scaffolds/word banks/sentence starters to support less
confident children.

* Providing feedback on drafted writing so children can use to edit
their writing.

 Planning very small achievable steps each day. (very,very small
steps in new learning)

» KS2 - Grammar, readinghactivities feed into writing followed a
theme built on during the week.

* Focus on maths and English - a wide range of additional activities
offered for afternoon tasks.

cNOO/s
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Partial re-opening (June/July 2020)

 Teachers have used the planned GC (Google classroom) work
as the main curriculum in bubbles. (maths, English and topic,
art ,PE etc. challenges)

 Additional support / stretch activities to enhance.

 Key finding - lack of stamina, reluctance to edit and improve,
standards of spelling, presentation , grammar have dipped.

* Focus on outdoors
* PE
 Play
<" Behaviour and learning expectations

ow
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September 2020 : Blended learning ?

* We don’t know what September will look like!

* Parallel curriculum (blended)

* |If necessary online offer will enhance and embed the in-school
taught curriculum.

 Continue focus on small steps, explicitly modelled.
» Resource dependant.

cNOO/s
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Recovery Curriculum: September 2020
Closing the Gaps in English

General
Consider the 5 losses:
(Carpenter - think piece, Recovery Curriculum):

* Routine

e Structure

* Friendship

* Opportunity
oo Freedom

Q
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Recovery Curriculum: September 2020
Closing the Gaps in English

5 levers for recovery:

 Relationships
« Community

» Transparent curriculum (addressing gaps, consulting, co-
constructing)

* Metacognition (re-skill, build confidence as learners)
* Space

cNOO/s
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General

o Start by revisiting content children will be familiar with, reminding
them of their success and building up from there. (practice and
recap)

* HoYs to highlight areas of the National Curriculum for English that
have not been taught and pass it up to the next HoY.

 Plan shorter activities with a view to gradually build stamina,
resilience and confidence.

» Re-establish learning routines.
 Build in movement breaks e.g. alphabet brain gym.
* Try to include the use of the outdoor classroom when planning

£noots_lessons.
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Reading

* Prioritise support disadvantaged - daily 1-1 reading and 1-1
phonics support. (Teacher and TA led groups)

* Every year group in KS1 to pick up the phonics teaching from
where the previous teachers finished in March

» Use review sessions to recap sounds that have been taught but
appear forgotten.

* Improved formative assessment of phonics.

» Opportunities for pre-teach utilised with specific children/
oo, STOUPS

< Q
©.__ ¢
0)) e
] Q@@ =
) 0
2. © ?

Soxg 10>




Reading
Lots and lots of it !

* Whole class guided reading across the week (Yr 1 - 6) : focus
on re-cap and development of skills.

» Use more pictures from stories for picture comprehensions.

« Extend opportunities for talk about reading and talk for
writing.
 Plenty of opportunities for reading for pleasure including daily
class reader. (library re-opening and class reading area
oo, Fefresh)
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Reading

Text choice: (for discrete reading and reading into writing
opportunities)

Optimise engagement through:

« Familiar texts that all can engage with e.g. 3 little pigs.
» Texts for emotional wellbeing (see books for topics).
* Rhyming texts and poetry

 Continue to focus on vocabulary development through reading
oo curriculum, subject specific and spelling.
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Writing

Smaller high quality paragraphs rather than extended writing.

Lots of talk for writing opportunities to build children’s confidence.
Writing journals to allow children to express thoughts and emotions.
Use handwriting books in Y2/3 to help with sizing and letter formation.
Go Noodle - gross and fine motor skill activities. (KS1 and as required)
Engagement is key!

|ldentify and pick up grammar and spelling objective gaps from previous year
group.

* Re-teach as necessary.

« Quality not quantity - building stamina and pace.

« Continue to build good practice on developing spacing, retrieval etc.
« Build back to ‘Non-negotiables’

cNOO/s
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St Mary’s Primary School

Krista Greenwood



Home learning - making it manageable

 Using home resources that most families have
» Copied paper booklets
» Teams of teachers setting learning for a larger group

* Help desk (live teaching)

 Activities that can be done with limited internet/computer
access —

MO0 Q Homemade
o O_% bhonic cards
°Ce®S
S, & & Google Meet
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The Power of Story _“770 TX
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Westfield Primary School

Claire Lee



What has worked well in Literacy during the lock down? What activities have they been given to do at home?

EYFS

A daily phonics and writing activity.

The phonics follows the same structure each day and is based on a RWI ditty. The children have the opportunity to work through different
levels of phonics, starting with recalling all their sounds, then moving on to blending phonetically regular words followed by reading simple
sentences comprising these words. Finally, they can practise holding these simple sentences in their heads and writing them
independently. This means parents, to suit the ability of their child, can easily differentiate the work.

The writing activities are based on the storybook we chose each week that is linked to our half-termly topic. Writing activities rotate
between genres so each week the children have the opportunities to label story maps, write lists, write speech/thought bubbles, write
letters or postcards etc.

In Year 1, we continued to follow the three-week cycle for the majority of the lock down to provide the children with the opportunity

to familiarise themselves with our model text. We have sent home a main activity and two challenges each day. We made it clear that the
parents/carers were not expected to do all of these activities but they were available to them if they wished to use them. The main
activities have included: creating actions, sequencing parts of the text/pictures of the content, drawing pictures of the model text, with
key words and phrases, when planning to write, labelling pictures with familiar adjectives, identifying missing punctuation in the model
text and using the conjunction 'and' by giving them two words/clauses to join, or pictures to create their own extended sentence. We
have also provided starter activities for each day to focus on other targets, including using letter names rather than sounds, practicing

Year 1 common exception words, and recapping the word types we have learnt.
NOO/y
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Year 2

*we have been giving them a grammar activity to do before the literacy task

*the literacy tasks have been based on our class story ‘The queen’s knickers’

°re writing story and then creating own

esequencing story

*this week- researching a king or queen and then writing about them

*main activity which all children should be able to complete then we give 2 challenges which get harder

*we have also set activities such as create a poster on verbs, or adjectives etc to use to help with their writing
*weekly spellings practice and spelling test on Friday with new spellings for the week

Year 3

All children in KS2 were given a CGP booklet on Grammar, Punctuation and Spelling . Children and parents were
signposted to the different activities within these books in the daily plans. Year 3 ensured that targets from the APP
grids were covered during this period through the activities set.

The children were given a range of genres to cover over this period e.g. poetry, story writing, instructions and non-
chronological reports. Where we were able to like it to our topic unit or e.g. the V.E celebrations, then we did. Nelson
Grammar, Comprehension and Spelling books were also used as a resource.

NOOLs
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Year 4

writing linked to class topic/ class text- following school planning as much as possible

children given - character descriptions, projects on Romans, newspaper reports, story, recount,poetry
Activities: focus target lessons, wanted posters, storyboards, storymaps etc

Year 5

We started off with some creative writing (used the pobble 365 resource) and did some topic related writing - e.g. for
Space we did fact files and some diary writing of astronauts. After that, we stuck to our Jonathon Gambier format of
doing Imitate, Invent and Innovate. | used the Pie Corbett talk for writing home school booklets which were an excellent
resource. At the moment we are doing the 3 week cycle based on a topic book (Arthur and the Golden rope) which we
scanned into a PDF. We also did questions each week for the book we were reading via Youtube (Wonder) which helped
the children engage. We used the websites myquiz and kahoot too which worked well for Grammar related topics.

Year 6
| have used some talk4writing packs which were created and they have been really nice. We have done some poetry,
which is always nice. There has been a range of activities for the children to do and we have covered a range of
genres.
We are now starting a 3 week unit using our school format on our class text at the moment, The Indian in the
cupboard.
We have used pobble 365 as picture inspiration as well.

c)o‘“oo/s;ghe children did some lovely biographies about someone famous who had to be resilient.

Us»
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How has this been delivered to key workers and vulnerable children in school? Were they given any additional

work?

EYFS
All KW/V children have 1:1 support in class. They see the work modelled by the class teacher and they have

access to resources, such as sound cards, that scaffold their writing.
KW/V children have additional handwriting books, which they can use during independent learning times for
further literacy reinforcement. They also have access to phonics games on the computers and interactive

whiteboard to consolidate learning.

In school, Year 1 have used Smart Notebook to deliver a brief input related to the chosen focus and then they have
completed the same activity as the children at home in their exercise books. We extended the activities by asking
them to apply the skill that they had learnt, such as writing some of their own sentences or underlining where they

had used punctuation/adjectives.

Year 3
The children covered the same work that was sent home. In addition to this, they had a TA/ CT who could support

them with the work. If additional resources were needed to support the learning then it was provided. Some of the
<SPAG had to be explained or needed re-teaching.
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Year 4
children complete same activities in school as at home- more guided lessons

Year 5

In school we did the work pack each day as part of a structured day with a timetable. Anna and | did an input for
each lesson using the activities from the pack rather than just giving them the pack to read through. We
differentiated down rather than up by finding different activities for children who were in who were lower.

Year 6

KW/VC were not given extra work unless it needed to be adapted for their ability. They had more input from the
teacher and feedback directly linked to their writing. Some children have been emailing in their writing too so |
have been able to give feedback on that too. There is always extra challenges on the home learning for everyone
to complete.

cNOO/s
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If you had any feedback from the parents, what were parents happy with or needed support with?

EYFS
Any parental feedback has been positive. Many parents say they are struggling to get their children to write at home
but all the children who have returned to school since June 1st have sustained or improved their Literacy skills.

Year 1 some of the parents mentioned that the children had found some of the focuses difficult to understand, such as
rhyme, so we have continued to incorporate these areas of difficulty in our warm-up activities.

Year 3 Parents have been happy with the quality of the work. The letter writing worked well, including us sending a letter to

them, as we received quite a few letters back. As the activity was more interactive and had a purpose the children were

more engaged. Staff have had work emailed to them such as story writing , following the home learning. Other work that

children have done at home in literacy, not connected to home learning has also been emailed to staff.

Year 4 parents found writing was harder to get children motivated -could be due to the topic etc

Year 5, parents enjoyed the 3 week cycles of writing with a model text to base on.

Year 6

Feedback has been positive from the parents that | have spoken to. They are appreciative of all that we have been doing

and the extra support/packs given to the SEND children. Some children have been sending examples of their work which is

lovely.

Parents in all classes emailed staff with photos of activities they had been doing at home. This was shared in a school Home
LePhing Newsletter.
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What types of activities were provided for SEND children?

EYFS
All SEND children received a pack of activities specifically linked to their targets. These included activities such as letter

formation, fine motor skills, sound recognition, blending and segmenting cvc words.

Year 1 provided SEND children with activities that focused on practicing their letter formation, writing CVC words
and using their sounds to spell longer words, how to structure a sentence (using Colourful Semantics) and
recognizing /spelling Year 1 common exception words.

Year 3

SEND had handwriting and pencil control activities, spellings, reading comprehensions, punctuation worksheets,
additional reading books given to them . The children with Literacy targets on their Provision maps were given work
m\@ﬂ@ble them to achieve their targets/ work on them at home Teachers have followed up these children with




Year 4
Own individual packs sent to SEND linked to provision maps
Activities based on needs a levels

Year 5

The SEN children mostly did similar writing tasks but with different targets - like the same story but they'd try to include
different things. | sent home several of the pobble pack for children to work through at their own pace. All of my
grammar was differentiated - | sent home activity packs with grammar worksheets that were appropriate- also sent
home work from Black sheep press related to SALT targets.

Year 6 have used the talk4writing packs for SEND children too and pobble 365 (pictures linked to things that they like.
Specific grammar, spelling and punctuation tasks have been set so that they can focus on these skills and the specifics
that they need to work on. All children have been called at least twice and checked- in regular communication with
most.

Teachers have followed up these children with phone calls to ensure they had enough resources. Any additional
resources needed by parents were sent by post or email.

At some point all children were phoned by staff even if they were not on the SEND /DAP register.

All DAP and SEND children received an art box and or a bag of 3 books which were given to us by the Delight Team,
as a Year 3 trip with them had to be cancelled.

cNOO/s
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How was reading, handwriting and spelling covered during the lock down?

EYFS

All parents received links to Bug Club and the Oxford Owl website, which gave them access to a wide range of
interactive reading books. Each child was sent home with a Nelson handwriting book to complete during lockdown and
spellings and tricky words are covered in the daily phonics lessons.

Year 1

Reading - Each day, we provided the children with a reading activity that was linked to a chosen RATA strategy, which was
changed each week. We have also put the log in for Oxford Owl and reminded the children about Bug Club on each home
learning document.

Handwriting- In the lead up to lock down, we provided each of the children with a blue handwriting book which
contained a range of sounds/letters. We set the children a page to focus on each day where they practiced a letter/sound
and used it in a word.

We also provided a further activity to support their phonics, such as playing games on Phonics Play, or writing words that
contained the sound/letter with a picture.

Spelling- We have started to provide the children with a set of spellings, based on which phonics group they are in, to
practice each week with the phonic sounds that we are focusing on. The children are encouraged to practice these
spellings in a range of ways, e.g. rainbow writing and bubble writing. We also have a spelling test in school with the
children on a Friday.

NOOLs
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Year 3
Parents have used online books/libraries or their own books. In school children have time for silent

reading and 1:1. Handwriting sheets from Twinkl have been used. Spellings- the Year 3 /4 spelling lists
for the children to learn using their Spelling Menu.

Year 4

Spelling pattern/ statutory word list given every week- children need to practices each day
reading comprehension 1 a day - access to bug club

handwriting- not covered

Year 5

Handwriting was obviously hard to cover and we didn't send home any specific handwriting work. Spelling for the first 6 weeks was

working through the Year 5 and 6 spelling words we hadn't covered yet, then we moved to using the spelling patterns we had left to

teach from read write inc. We give them a spelling activity each day from the pack I've attached.

Reading - we worked on Wonder chapter by chapter as the teachers read it with questions in the pack. Other than that we did a

comprehension each day using twinkl, cracking comprehension or the Nelson books. We also linked this to reading several times when
C,Gﬁ\ﬁ)ﬂé%a model text for them to answer questions about. We are reading a class text by uploading a PDF for the last 3/4 weeks - The

.©) a
) eerias of unfortunate events book.
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Year 5

Handwriting was obviously hard to cover and we didn't send home any specific handwriting work. Spelling for the first 6 weeks was
working through the Year 5 and 6 spelling words we hadn't covered yet, then we moved to using the spelling patterns we had left to teach
from read write inc. We give them a spelling activity each day from the pack I've attached.

Reading - we worked on Wonder chapter by chapter as the teachers read it with questions in the pack. Other than that we did a
comprehension each day using twinkl, cracking comprehension or the Nelson books. We also linked this to reading several times when we
had a model text for them to answer questions about. We are reading a class text by uploading a PDF for the last 3/4 weeks - The first
series of unfortunate events book.

Year 6

Reading- we have done some comprehensions from the nelson text book and cracking comprehension. We have also read, The Journey to
the River Sea,- we uploaded a pdf for the children and read a chapter day with questions. We are currently reading, The Indian in the
cupboard, - pdf available on line and questions to accompany it.

Handwriting- it has not been something we have focus on during home learning (not relevant to Y6 overly).

Spellings- we have been setting spellings from the Y5/6 statutory spelling list and giving them a small activity to do with it- write
sentences, hangman, rainbow write, write a story, word search, definitions, across and down etc.

Each child in the school has a Bug Club account which enables them to access reading books at their level. Each book has a series of
questions for the children to answer. Each Year group recoded a book(s) for their year group to watch/ listen to via a link to You tube-
some of these were linked to topics in class
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St Polycarp’s Primary
School

Sophie Murdoch



Theme Stories with Staff Writing Challenge
Superheroes EYFS/KS1 - Eliot Midnight Letters to NHS staff M - Lego challenge
Superhero by Anne https://viewsfromastepstool.com/lego-challenge-printable/
Cottridge T - Science with ice activity
= https://landt.xaviercet.org.uk/wp-content/uploads/2020/04/Science-Fun-at-Home-Ice-activity.pdf
KS2 - My Brother’s a
Superhero by David W - Computing using : https://www.lightbot.com/flash.html
Solomons Children to work on programming — answers to each stage on website. This is a free to use
Sophie program. You can access the levels towards the bottom of the homepage.
T- RE
Discuss the resurrection of Jesus and children draw a picture of something representing new life
e.g. a daffodil growing
F - Bubble art activity or children to cut out a picture from a magazine and stick half of the picture
down and draw and colour the other half using pencils, paint or collage.
cNOO/s
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https://viewsfromastepstool.com/lego-challenge-printable/
https://landt.xaviercet.org.uk/wp-content/uploads/2020/04/Science-Fun-at-Home-Ice-activity.pdf
https://www.lightbot.com/flash.html

Monday — Reading comprehension suited to year group.
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Theme Stories with Staff

Writing

Challenge

Superhero by Anne
Cottridge
Tess

K52 - My Brother's a
Superhero by David
Solemons

Sophie

Superheroes EYFS/KS1 - Eliot Midnight

Letters to NHS staff

M- Lego challenge
https:/ fviewsfromastepstool.com/lego-challenge-printable/

T - Science with ice activity
hittps-//landt. xaviercet.org uk/wp-content/uploads/2020/04/Science-Fun-at-Home-lce-activity. pdf

W - Computing using : https://www lightbot. com/flash. html
Children to work on programming — answers to each stage on website. This is a free to use
program. You can access the levels towards the bottom of the homepage.

T- RE
Discuss the resurrection of Jesus and children draw a picture of something representing new life
e.g. a daffodil growing

F - Bubble art activity or children to cut out a picture from a magazine and stick half of the picture
down and draw and colour the ather half using pencils, paint or collage.

Tuesday — Staff Sharing Stories

Wednesday — Plan and begin writing

Thursday — Finish and edit writing

Friday — SPaG suited to year group.




! &
http://www.stpolycarps.surrey.sch.uk/Staff-Sharing-Stories



http://www.stpolycarps.surrey.sch.uk/Staff-Sharing-Stories/
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https://viewsfromastepstool.com/lego-challenge-printable/
https://landt.xaviercet.org.uk/wp-content/uploads/2020/04/Science-Fun-at-Home-Ice-activity.pdf
https://www.lightbot.com/flash.html

South Farnham
Educational Trust

Esther Whitbourn



NY

Foundation projects set online (for those children at home)
but also completed in school. Pupils (both at home and in
school) use tablets to research and increase their knowledge
of the subject they are studying.

PFA crowdfunding allowed us to buy more tablets.

Teachers able to focus on children in need of most support.

qj Blended Learning Success - face-to-face model

Geography Task

To understand the threats that humans bring to the rainforest through
deforestation.

Tn thiz picture you can zee an area of the forest which
haz been cut down and cleared. Thiz iz alzo known oz
‘deferestation’. Deforestation means the clearing of
large areas of forest lands which are never relanted.

RE Task

To explore faith and its expression through beliefs in a multi-faith soclety.

-
{photdigod can 2ee a pracess kngwm s Glach hl

History Task

& | =

INTER
e To understand the events of evacuation

CHRISTIANITY

2
L

We live in a multi-faith society. That means that many different religions are present with pe " /
who practise their different beliefz in one society. At South Farnham, we celebrate diversity « . . T~ \‘
welcome children of different faiths into our school community. Y - :

Your task is to create a leaflet which welcomes children from a range of different faiths into

school community. Consider the things that South Farnham has already put in place and als Your task is to create an information sheet on behalf of the government to
your own ideas for what else could be done to consider different aspects of how people from Feissie the piafents of eveatie
faiths may wish to express their beliefs. F

Evacuation was a traumatic experience for both children and parents. Skim and scan the

information on the next pages and then produce a one-page information sheet on behalf of the
government to educate and reassure parents of evacuees during wartime.

Make sure you

ik i You may want to consider:
Bt 3 a

o 4 § v <
You must include at least four different sub-headings to write
about. This could include:

Why might the government need o convince parents to evacuate their children?

.
© Why should parents send their children away?

® What concerns might parents have for their children going to the countryside?
.

How will you reassure them?

* Food available ar lunchrimes
* The celebration of holy days in their faith

* Spaces available for prayer! meditation

* How different faiths fir within cur school values

You must include:

Consider the different faiths that are already represented in our Facts
school and cheose at least three ta focus on in your leaflet. o — A i "
Use the notes on the next pages to consider how our schoal can Tlustrations e "f o
cater for different beliefs and practise and make sure you bullet points,
consider your audience when writing. headings and
illustrations

Careful use of

language to reassure

=

CHILDREN

are safer in the country

A slogan

|| LEAVE HITLER TO ME
SONNY— YOU OUGHT
TO BE OUT OF LONDON




Blended Learning Success - Online driver model

https://www.loom.com/

LOOM videos are pre-recorded lessons from a member of staff

explaining the task set. These videos have provided a personal

element to the website and a familiar voice for the children to
hear.

Lesson 1: To write an explanation, developing ideas in detail.
LOOM LINK

Lesson 2: To write a narrative, using description and action
to engage the reader.
LOOM LINK

Lesson 3: To write a recount, using description to create a
00Ol vivid picture.
<. LOOM LINK

Writing Prompt.pdf

Writing
LO: To write an explanation, developing ideas in detail.

YOUR TASK:

You have been invited to take part in a new radio programme entitled ‘Shipwrecked’. In the
15:11 Wed 17 Jun « @CD = 75%m

Done Writing Prompt. pdf ® M

LO: To write a recount, using description to create a vivid picture.

Writing |

Writing Prompt.pdf

Writing
LO: To write a narrative, using description and action to engage the reader.

YOUR TASK:

Your task is to write a narrative with the title ‘Trapped’. Your narrative will begin with your
character being trapped somewhere or in something. For example, you could be trapped in a video
game, in an avalanche or on a desert island — use your imagination! You will then continue you

story to show how they finally manage to free themselves.

0:03 / 3:59


https://www.loom.com/
LOOM%20LINK
https://www.loom.com/share/f5ec4c3581514d2397a89d737798cba6
https://www.loom.com/share/da223d1e770e478497f9f99ec3789be1

Blended Learning Success - Online driver model

Home » Parents = Children’s Area » Year d = Year § Forum Pupil Name *

Year 6 Forum Email Address*
Good morning Year 6,

Class™
Hope you are all well,

O 6w
You have already completed a week’s work and we are very proud of you all. Some of you have sent in O 6P
your work to the sfsremote@sfet.org.uk email address and we have really enjoyed this. You will now see O 6

O 6L

thereis a ' Year 6 Work Submission’ form in this area (just look on the left hand side now) where you can
upload any work you would like to receive feedback for. You can also comment below with any .

Any additonal comments
questions you have for your class teachers. But remember any technical issues still need to be emailed

to sfsremote@sfet.org.uk.
Keep up the fantastic work and know that we are very proud of you all.
Mrs Pearson, Miss Whitbourn, Mr Strachan and Miss Pritchard.

Mo comments have been left yet.
Work submission

Leave a comment
‘Forum’: this is an area where teachers can post messages to ‘Work Submission’: this is an area where children can upload
the year group and children can comment with any queries. work they wish to receive feedback on. It is not an expectation of
Each teacher message and child comment is verified by the every single piece of work - it is selected pieces that they would
@O“Qfﬁg/te Learning term (SLT) before it is published to the like feedback on. The form is private and once submitted can

o . ; .

5 ®¢@O (%) website. only be viewed by the relevant member of staff.

Q () =S
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% Blended Learning Success - Online driver model

v' ZOOM assemblies (answering queries on
work assigned).

v’ Peer-to-peer ZOOM groups (arranged by
parents).

v" ‘Story Buddies’ via ZOOM (initiative
supported by parent) - children reading
to members of the school community as
an alternative to visitors entering
building.



SB Blended Learning Success - Online driver model

v Reading videos

v’ Class readers read with teacher

v’ Reading support guide for
parents

v’ Reading sKkills for parents

v Reading challenge

v E book

c,oOBgok collection from box

\\

till got to stop her
gland into mice.”
he said. “Tell me about

from turning

“You haven’t quite finished,
Bruno. How did they get him?

So I described how Bruno Jenkins had come in and
how I had actually seen him with my own eyes being
shrunk into a mouse. My grandmother looked at
Bruno, who was guzzling away in the bowl of bananas.

“Does he never stop cating? she asked.

ver,” | said. ‘Can you explain something to me,
Grandmamma

the table and put me on her lap, Very gently, she began
stroking the soft fur along my back. Tt felt nice. ‘What

124

“Pll try,” she said. She reached out and lifted me off

is it you want to ask me, my darl
“T'he thing I don’t understand,
and I

aid, ‘is how Bruno
e still able to talk and think just as we did

befor
‘Its quite simple,” my grandmother said. ‘Al they've
done s to shrink you and give you four legs and a furry

coat, but they haven't been able to change you into a
one hundred per cent mouse. You are still yourself in
everything except your appearance. You've still got
your own mind and your own brain and your own
, and thank goodness for that.’

‘So I'm not really an ordinary mouse at all; T said.
I'm a sort of mou son."

“Quite right, she
clothing, You

We sat there in silence for a few moments while
grandmother went on stroking me very gently with
finger and puffing her cigar with the other hand. The
only sound in the room was made by Bruno as he

lacked the bananas in the bowl. But I wasn’t doing
nothing as I lay there on her lap. I was thinking like
mad. My brain was whizzing as it had never whizzed
before.

id. “You are a human in mouse’s

‘Grandmamma,’ 1 said. ‘I may have a bit of an idea.’

“Yes, my darling What is it?”

“The Grand High Witch told them her room was
number 454, Right”

‘Right,” she said.

‘Well, my room is number 554. Mine, 554, is on the
fifth floor, so hers, 454, will be on the fourth floor.”

125
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Spellodrome provides a safe, secure and engaging online world of
learning for students. Rewards and certificates keep students
motivated, with a wide range of spelling games and activities based
on a teacher-assigned word list. Students develop their own spelling
strategies through the recognition of letter patterns and word families.
Look, cover, write, check - without the endless repetition.

Spellodrome is monitored remotely by teaching staff. We are able to
track pupils’ progress and see how long a child has been using the
platform for. We are able to assign/reassign work to pupils if we feel
it is necessary.

Pupils can also check their progress in ‘My Results’. This section
shows all the words that the pupil has answered correctly and

glcorrectly If the pupil selects the word from the incorrect list it will

SB Blended Learning Success - Online driver model

Wol‘é; Prece;
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My Scorecard

m_fl\\/lcek

{IIIW/
= Level 1 Level 2 Level 3

Correct spellings 10 0 7
Accuracy 1000/0 Oo/o 700/0

NoRKoh) irdo o
WO o I ‘”'uf TEeTIve Words w FPreces
Most recen t high score Victories Games played

15 1 1

Date of highest score Games played

20-01-2018 1



http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwjjmce0ge_YAhVmJcAKHepjDvkQjRwIBw&url=http://tech4tchr.blogspot.com/p/grade-6-8-general-studies.html&psig=AOvVaw06jOzq5N0G5nx7fZ9HfVQh&ust=1516828702520681
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{ Closing the gap
b

Before Summer:

v' Writing task as transition task submitted to new teacher
During Summer:

v" Summer School

September:

v' Tuition

v Baseline assessment - ensure the just provision and distribution of resources to pupils in a way that reflects their needs and
requirements and positively impacting those who have increased vulnerabilities, have the most significant gaps in learning and
the lowest engagement with remote education

v’ Pre-teaching packs

v" In the first instance, our provision needs to prioritise those pupils who have the most significant gaps in their learning and
address those who have increased vulnerabilities.

v' Strong, purposeful quality first-wave teaching

%omokgiell-planned curriculum
.

] @@O ®erful welfare and pastoral systems.




Discussion
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